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C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

1.4.2.—On the Move
The focus of this unit is to compare and contrast methods of transportation over time. Students learn 
how transportation has an effect on developing communities and what natural resources are used for 
transportation methods. Students learn that by increasing the use of transportation, we now consume 
more fossil fuels than we have in the past. In the past, people using transportation methods relied on 
natural systems (such as wind to power a sailboat), but now people use trains, planes, and buses every 
day without realizing where the power is coming from. Students also compare and contrast the time 
and distances people traveled in the past versus today. Students learn that because of developing 
transportation methods, communities have expanded and grown from how they were in the past. 
Students gain an understanding of how transportation methods affect the economy and commerce and 
how transportation supplies such as tires can be recycled and reused. On the Move

California Education and the Environment Initiative

1
HIstory-Social 

Science Standard 
1.4.2.

Supports 
ELA Standard:
Reading 1.2.6.

Teacher’s Edition

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.



2 COMMON CORE CORRELATION GUIDE FOR UNIT 1.4.2.

Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RF: Reading Foundational Skills Standards

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ W: Writing Standards

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that 
is featured in the Common Core Standards and Applications is cited, using “…” to indicate omitted phrases. For a list of the complete 
standard descriptions, please see the Common Core Reference Pages located on page 19 of this document.

A Note about Common Core Speaking and Listening Standards

Many of the EEI units provide various learning structures, materials, and groupings that lead toward students working in pairs or 
small groups to discuss concepts and ideas. This supports the skill in Speaking and Listening Standard 1 “Participate effectively in a 
range of collaborative discussions (one-on-one, groups…) with diverse partners.” With prior instruction in collaborative discussion 
techniques, students can be placed in pairs or small groups to discuss the lesson topics. To aid in teacher planning, the lessons are 
listed below along with their learning structures for whole class, pairs/partners, and/or small groups:

■ ■■ Lesson 1: Whole group, individual 

■ ■■ Lesson 2: Whole group, individual

■ ■■ Lesson 3: Whole group, individual

■ ■■ Lesson 4: Whole group, individual, small groups

■ ■■ Lesson 5: Whole group, individual

National Geographic Resources

No maps or posters are used with this unit.
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Assessments Common Core Standards and Applications

Traditional Assessment

Students will complete a unit test with fill-in-the-blank and 
multiple-choice questions.

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question.

Alternative Assessment

Students create a series of table tent cards with drawings that 
show modes of transportation from earlier days.

RI.1.7: Use the illustrations and details in a text to describe its  
key ideas. 

SL.1.5: Add drawings or other visual displays to descriptions 
when appropriate to clarify ideas, thoughts, and feelings. 

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question.
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Lesson 1: Moving On Land

Students participate in a class reading of a big book on transportation followed by 
a group discussion comparing past and present transportation systems. They sort 
“Transportation Cards” into categories differentiating between vehicles used in the 
past with those currently used.

On The Move
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Lesson 1 

Lesson 1

Horse-drawn coach

Moving On Land
In this introductory lesson, students gather information from photographs and text presented 

in a big book. Students also sort “Transportation Cards” into “past” and “present” categories 
and glue their cards in appropriate settings for each type of transportation.

The big book and related follow‑up 
discussion help students identify 
changes over time in transportation 
methods used for moving people and 
goods from one place to another.

Major concepts introduced in this 
lesson include the idea that there 

are different types of transportation 
used for travel on land and sea and 
through the air. Students learn how 
and why transportation methods have 
changed over time. This forms the 
basis for other lessons that examine 
how past and current transportation 

methods rely on natural resources. 
It also helps students explore how 
changes in transportation methods 
allowed people and goods to travel 
long distances, thus stimulating the 
growth of human communities. These 
themes continue throughout the unit.

Background
All forms of transportation—even 

walking—require some form of energy. 
Over time, people have found ways to 
transport people and goods over land 
and water and through the air. While 

transportation methods have changed 
immensely over time, the basic premise 
for many of them is the wheeled cart, a 
prototype for transporting people and 
goods over land.

Transportation changes were 
motivated in large part by the desire 
for greater efficiency in traveling 
long distances and for improved 
comfort. Using horses for personal 
transportation was an improvement 
over walking, as it allowed for 
greater speed and distance. Further 
improvements came with the 
invention of the “horseless carriage” 
(the automobile) and other forms of 
transportation that no longer relied 
on animal power.

Other forms of personal 
transportation using horses included 
the horse and buggy, stagecoach,  
and covered wagon. Because multiple 
horses pulled the stagecoach and 
covered wagon, these forms of 
transportation could carry more than 
one rider and heavier loads. Comfort 
for the riders, however, continued to 
be an issue. Part of the problem  
was the poor condition of the roads 
and lack of springs on the buggies and 

wagons to absorb 
the shocks.

While vehicles, 
like the covered 
wagons, carried both people and 
goods, other forms of transportation 
carried one or the other. Carts 
and wagons—both machines with 
wheels—typically hauled things. 
A machine or animal—or, in some 
cases, a human—pulled the vehicle. 
Some machines designed for hauling 
used runners instead of wheels. The 
dogsled is one current example of this.

Cycles also have a niche in the 
transportation field. Some people 
use bikes, such as mountain bikes, 
for recreation, while others ride a 
bicycle to and from work. In addi‑
tion, some people use a bicycle 
during their workday, as in the case 
of delivering packages. Bicycles are 
more common in some places than 
in others. For example, bicycles are 
still very visible in San Francisco 
with its hilly narrow streets, as well 
as in Berkeley, and around many 
college campuses throughout the 
state, but less so, for instance, in  
Los Angeles.

Dog sled

| Key vocabulary

Buggy: A small carriage pulled  
by a horse.

Cart: A small wagon used to  
carry things.

Past: An earlier time.

Present: Now.

Stagecoach: A large buggy used 
to carry people and mail. A 
stagecoach was pulled by horses.

Tractor: A vehicle used on farms 
to pull things.

Transportation: Moving people or 
things from one place to another.

| Learning Objectives

Compare transportation  
systems used in the past with 
those used today.

Identify, using photographs 
and other primary sources, 
that transportation methods 
have changed over time.

Use this correlation in place of the Procedures on pages 34–35 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate. 
Ask students to write their name in the space provided in the 
Dictionary. These documents are provided separately.

Tip: If Dictionary Workbooks need to be reused from year to 
year, students should not write in them.

Tip: Prepare a set of transportation cards for each student as 
described on page 32 of the Teacher’s Edition. Also gather and 
prepare the A-V materials, and set up a bulletin board on which to 
post vocabulary words.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 1 reading 
and content, choosing flexibly from an array of strategies.

Step 1

Show the title of the California Connections: On the Move 
Through Time big book. Point to the word “transportation” on 
the Word Wall Cards. Explain that it means moving people 
and things from one place to another. Ask students to share 
examples of how they get from one place to another. (Car, bike, 
bus, and walk) Ask students to give examples of things that 
they use that get transported from one place to another. (Food 
brought from the store, mail delivered to their house.)

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 1 reading 
and content, choosing flexibly from an array of strategies.

RF.1.1: Demonstrate understanding of the organization and 
basic features of print.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups. 

SL.1.2: Ask and answer questions about key details in a text 
read aloud or information presented orally or through other 
media.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly. 

Suggestion: Use the steps for reading California Connections: 
On the Move Through Time to develop skills in identifying text 
features and structures by having the students identify first words 
of sentences noting they are capitalized, capitalization, and 
ending punctuation.
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Procedures Common Core Standards and Applications

Step 2

Show the first section, pages 2–3, of the California Connections: 
On the Move Through Time, “People Going Places.” Point to 
each picture as you read the corresponding text.

Review Key Vocabulary word “buggy” with students. Ask 
students, “Which of these ways of going places do you think 
people used a hundred years ago?” (Horse and buggy, horse 
with saddle, early car)

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…

Step 3

Show the second section, pages 4–6 of the big book. Read the 
title “People Moving Things” and ask how the photographs 
on this page are different from the photographs in the first 
section. (These photographs show how people move things. The 
first section showed how people move themselves.)

Review Key Vocabulary words “cart,” “stagecoach,” and 
“tractor” with students and ask them to look for these words 
on the page as you read. Point to each photograph as you read 
the corresponding text. Ask students:

■ ■■ Which of these ways of moving things could carry the 
heaviest loads? (Covered wagon, big truck)

■ ■■ Why could they carry heavy loads? (More than one horse 
pulls the covered wagon. The truck has a big engine.)

■ ■■ Which of these ways of moving things need gas or diesel 
fuel to make them go? (Truck, tractor)

RI.1.6: Distinguish between information provided by pictures 
or other illustrations and information provided by the words in 
a text. 

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.9: Identify basic similarities in and differences between 
two texts on the same topic (e.g., in illustrations, descriptions, 
or procedures.)

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups. 

Step 4

Show the third section, pages 7–9 of the big book. Read the 
title “People Using Bikes” and ask students to find ways in 
which these bikes are alike and how they are different. (They 
all have wheels and a seat. Some have two wheels, the unicycle 
has just one wheel.) Point to each photograph as you read the 
corresponding text.

Ask students, “What are bikes used for? (Having fun, going 
places, carrying things, and exercising)

RI.1.6: Distinguish between information provided by pictures 
or other illustrations and information provided by the words in 
a text. 

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.9: Identify basic similarities in and differences between 
two texts…

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

Step 5

Review Key Vocabulary words “past” and “present” with the 
students. Have students look at each of the three sections in 
the big book again as you slowly turn the pages. Tell them to 
find ways in which things used for transportation in the past 
are different from what they are in the present. Tell them to 
use the words “past” and “present” in their answers. (In the 
present, many things use gasoline. In the past, horses pulled 
many things.) Explain that we still refer to automobile engines 
in terms of “horse power” indicating that a V8 engine is the 
equivalent of the pulling power of many, many horses.

RI.1.1: Ask and answer questions about key details in a text.

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.10: With prompting and support, read informational texts 
appropriately complex for grade 1. 

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.



6 COMMON CORE CORRELATION GUIDE FOR UNIT 1.4.2.

Procedures Common Core Standards and Applications

Step 6

Distribute glue and a set of Transportation Cards (Teacher’s 
Masters, page 2) to each student. Tell students to sort 
their Transportation Cards into two piles—one pile for 
transportation used in the past (a long time ago) and the other 
pile for transportation used in the present (today). Review the 
correct responses with the students. (Transportation used in 
the past: early plane, early raft, horse and buggy, horse-drawn 
wagon. Transportation used in the present: jet plane, motor boat, 
modern car, tractor)

Have students describe some of the ways in which 
transportation today differs from transportation used long 
ago. (Many modes of transportation today use gas and go fast. 
Some modes of transportation today can carry heavy loads. Long 
ago, horses or other animals pulled many things.)

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups. 

Step 7

Have students further sort their Transportation Cards into 
pairs showing how one form of transportation used long ago 
has changed to what is used today. (Note: Provide an example 
from the big book. Point to the covered wagon and the big truck 
on pages 5–6. Explain that in the past covered wagons carried 
heavy loads and today big trucks carry many heavy loads.) Help 
students make their first match by telling them to find the card 
that shows a way of traveling on water that was used before 
the motor boat. (Early raft) Tell students to put their “early raft” 
card next to their “motor boat” card. Have them make their 
other matches and check to see if they have them correct. 
(Early plane/jet plane, horse and buggy/modern car, horse-drawn 
wagon/tractor)

RI.1.3: Describe the connection between two individuals, 
events, ideas, or pieces of information in a text.

Step 8

Distribute a Student Workbook to each student. Tell students 
to turn to Past-To-Present (Student Workbook, page 2). Project 
Past-To-Present (Visual Aid #1). Point to and read the name for 
each column, “past” and “present.” Review the instructions. Tell 
students to glue the Transportation Cards for each pair in the 
correct space, “past” or “present.” Allow about 10 minutes for 
students to complete Past-To-Present independently.

Collect Student Workbooks and use Past-To-Present  
for assessment.

Tip: Download and save Visual Aids for easy access during lesson. 
Web address: http://californiaeei.org

RI.1.6: Distinguish between information provided by 
pictures…and information provided by the words in a text.

RI.1.9: Identify basic similarities in and differences between 
two texts on the same topic…

SL.1.5: Add drawings or other visual displays to descriptions 
when appropriate to clarify ideas, thoughts, and feelings.
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Procedures Common Core Standards and Applications

Step 8 (Continued):

Tip: If Student Workbooks need to be reused from year to year, 
students should not write in them. Some strategies teachers use to 
preserve the workbooks are:

■ ■■ Have students use binder paper or other lined or unlined 
paper

■ ■■ Have students use a sheet protector over the page and write 
with a whiteboard marker

■ ■■ Do together as a class on a projector or chart paper

■ ■■ Project the digital fill-in version and do together as a class

■ ■■ Students use digital devices to fill in the digital version found 
on the website.

■ ■■ Make student copies when necessary
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Lesson 2: Boats, Planes, and Trains

Students study photographs of different types of planes, boats, and trains, as they 
continue comparing past and present modes of transportation. They observe a raft-
building demonstration and discuss the design and use of rafts for transportation  
on water.

On The Move
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Lesson 2 

| Learning Objectives

Compare transportation 
systems used in the past with 
those used today.

Identify, using photographs 
and other primary sources, 
that transportation methods 
have changed over time.

Lesson 2

Boats, Planes, and Trains
In this lesson, students gather information from photographs and text presented in California 

Connections: On the Move Through Time about travel on the water, through the air,  
and on railroad tracks. Students watch a demonstration of building a model raft and observe 
how rafts are used.

They learn about other watercraft, 
such as barges and ferries, as they 
discuss how water transportation has 
changed over time. They follow the 
same process as they explore changes 
in transportation through the air 
(planes) and on tracks (trains). This 

lesson helps establish the foundation for 
understanding how ecosystem goods 
and ecosystem services are essential to 
human life and the functioning of our 
economies and cultures. In subsequent 
lessons, students focus more specifically 
on how transportation methods of both 

the past and present rely on resources 
(including air and water) provided  
by natural systems. Follow‑up lessons 
help students understand the influence 
changes in transportation have  
had on the growth and expansion of  
human communities.

Background
Transportation by land and 

water existed long before air 
transportation. This is not surprising, 
as air transportation requires the 
ability to stay aloft in the air—not 
an easy feat for humans. Wheeled 
carts provided transportation on 

land as early as 3500 BCE (Before the 
Common Era). Riverboats operated 
by oars came into use about the same 
time. The invention of the gasoline‑
powered engine in 1896 made it 
possible to build practical airships.

Canoes have provided transporta‑
tion on water for many years. Some 
early canoes were made from birch 
bark—a type of bark that is flexible 
and was, at one time, easily obtained. 
Other early canoes were comprised 
of planks from redwood and pine 
trees. Redwood swells when it gets 
wet and does not shrink when it 
dries, maintaining a tight fit between 
the planks.

Cord threaded through holes in 
the planks held together the pine tree 
planks. Parts of the tule plant, as well 
as pine pitch, helped make the canoes 
watertight. While canoes easily stay 
afloat, they are able to carry only a 
limited load. Dugout canoes are made 
by hollowing out a single tree trunk.

Another early boat was a flat boat 
or raft, originally made by laying logs 
or branches side by side and tying 
them together. Flat boats can carry 
heavier loads than canoes and once 
served as ferries to carry horse and 
buggies over a body of water.

Sailboats for  
a long time have  
carried both cargo 
and people. Today, 
ships designed to carry people (cruise 
ships) differ dramatically from ships 
that transport goods (container ships).

Beginning in the mid 1800s, 
moving people and goods by rail 
played a significant role in the United 
States transportation system. By then, 
the technology and resources for rail 
transportation were available and the 
need for cross‑continental travel was 
evident. Today, railroad ties are usu‑
ally made of treated wood, and the 
rails are constructed of iron or steel.

Auto ferry in Puget Sound, Washington

| Key vocabulary

Barge: A flat‑bottom boat that 
carries goods.

Ferry: A boat that carries people, 
cars, and trucks.

Raft: A flat boat used to carry 
people and things.

Steam: Water as a gas. Most 
steam is very hot.

Sail boats on the San Francisco Bay

Use this correlation in place of the Procedures on pages 44–45 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare and post Word Qall vocabulary words before the 
lesson begins. Gather the materials listed on page 43 of the 
Teacher’s Edition.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases…

Step 1

Ask students to imagine walking all day long and coming to 
a place where they need to cross a body of water that is deep 
and wide. Tell them they are carrying a heavy backpack, that 
there is no bridge, and they have no boat. Ask, “How would 
you get across?” (Try to swim.) Explain that trying to swim 
across is not a good idea because the body of water is very 
wide and they have a heavy backpack to carry.

After several students have shared their ideas about how 
they would cross the water, explain that a long time ago (“in 
the past”) there were no bridges and most people did not 
have a boat. Tell them that people sometimes made a raft to 
get across the water. Point to the Key Vocabulary word “raft” 
and explain that a raft is something flat that floats on water. 
Explain that builders often made rafts out of logs or branches 
tied together and that sometimes they put an animal skin or 
piece of bark on the bottom of the raft.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 1 reading 
and content, choosing flexibly from an array of strategies.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups. 

Suggestion: Ask students to share what they know about an area 
that looks like this or a large body of water they have visited.

Step 2

Tell students that you will build a simple model to 
demonstrate raft construction. Glue popsicle sticks side-by-
side on a 5” x 7” index card. Tell students to think of the index 
card as a large piece of bark and the popsicle sticks as logs. 
Have the students gather around the shallow pan to watch 
the demonstration. Float the “raft” in a pan of water. Add small 
items, such as paperclips and pennies, to show how a raft can 
transport things.

Point to the Key Vocabulary word “barge” and tell students that 
barges are flat boats that in earlier times and still today carry 
very heavy things like cars and loads of bricks. Point to the Key 
Vocabulary word “ferry” and explain that a ferry is a kind of boat 
that carries people, cars, and other vehicles across water.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases based on grade 1 reading 
and content, choosing flexibly from an array of strategies.
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Procedures Common Core Standards and Applications

Step 2 (Continued):

Tip: Gather Popsicle sticks, index cards, and a pan of water ahead 
of time, as listed on page 43 of the Teacher’s Edition. Put together 
a collection of items to use for the float and sink experiment on 
page 44 of the Teacher’s Edition.

Step 3

Show pages 10–13 of California Connections: On the Move 
Through Time big book and read the title “Moving On Water.” 
Point to photographs of the raft, ferry, and other pictures 
and read the corresponding text. Ask students to identify 
the “boats” that are flat. (Raft, container ship, early ferry) Ask 
students to identify what makes the different vehicles move. 
(Moving water, oars, wind, paddle wheels)

Explain that the paddle wheels on the paddle steamer move 
by steam. Point to the Key Vocabulary word “steam” and 
explain that steam forms when water is heated. Point to the 
rowboat on page 12 in California Connections: On the Move 
Through Time big book and explain that the power for this 
boat comes from people moving the paddles, on a steamboat, 
pressure from the steam makes the paddles move. If not 
mentioned by the students, explain that many boats today, 
such as motor boats, use gasoline to make them move. Ask 
students to explain how boats of the past differ from boats 
used today. (Boats in the past did not have motors. Some boats 
today are much bigger than in the past. Many boats today use 
gasoline and go much faster.)

RI.1.1: Ask and answer questions about key details in a text.

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups. 

SL.1.2: Ask and answer questions about key details in a text read 
aloud or information presented orally or through other media.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.

Step 4

Show pages 14–15 of California Connections: On the Move 
Through Time big book and read the title “Moving Through 
Air.” Point to each picture as you read the corresponding text. 
Ask students to identify which machines are used today and 
which were used in times past. (All but the early plane are still 
used today, but hot air balloons are not used very much.)

Ask, “What makes these machines move?” (Air, gasoline, shape of 
propellers, wings, tail, body) Ask students to explain how airplanes 
“in the past” were different from those used “today.” (Planes are 
much bigger today. Planes today fly much faster and farther.)

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.2: Ask and answer questions about key details in a text 
read aloud or information presented orally or through other 
media.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.
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Procedures Common Core Standards and Applications

Step 5

Show pages 16–18 of California Connections: On the Move 
Through Time big book and read the title “Moving On Rails.” 
Point to the railroad tracks shown in the picture. Point to 
each picture as you read the corresponding text. Explain that 
trains today use less fuel and can go farther before needing 
maintenance. Ask students:

■ ■■ Why were the early steam-powered locomotives 
sometimes called “iron horses?” (At first, horses pulled early 
trains, then locomotives made out of iron pulled steam-
powered trains.)

■ ■■ How did the earlier trains differ from trains used today 
(Horses pulled the earliest trains. Some early trains moved by 
steam. Trains today use less fuel and can go farther before 
needing maintenance.)

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…

SL.1.2: Ask and answer questions about key details in a text 
read aloud or information presented orally or through other 
media.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.

Step 6

Redistribute the students’ individual Student Workbooks. 
Tell them to turn to Change Over Time (Student Workbook, 
pages 3–5). Read and explain the instructions, then have 
students complete the work on their own.

Collect Student Workbooks and use Change Over Time  
 for assessment.

L.1.2: Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing. 

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.10: With prompting and support, read informational texts 
appropriately complex for grade 1. 

W.1.5: With guidance and support from adults, focus on a 
topic, respond to questions and suggestions from peers, and 
add details to strengthen writing as needed. 

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question. 
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Lesson 3: Getting There

A “Story of a Road” is presented through a set of visual aids. Students discuss 
changes over time: to the road, to methods of transportation used, and to the 
surrounding environment. They identify natural resources used for transportation in 
the past  
and present.

On The Move
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Lesson 3 

| Learning Objective

Recognize that transportation 
methods in the past relied 
on the ecosystem goods and 
ecosystem services provided 
by natural systems, just as  
we do today.

Lesson 3

Getting There
In this lesson, students gather information and discuss a Story of a Road, which is presented 

through a series of visual aids depicting how one section of a road changed over time. 
Through a class discussion, students participate in completing a chart outlining changes over 
time to both the road and the type of transportation used.

Students sort a set of How We 
Move Cards into three different 
categories: moving on land, 
moving through air, and moving 
on water. They also learn about 
natural resources used to support 
transportation and develop a 

list of natural resources used in 
transportation systems of the 
past and present. The activities 
and the concepts developed in the 
process help students recognize that 
transportation methods in the past 
relied on the resources provided 

by natural systems, just as we do 
today. These concepts enhance 
students’ understanding of how 
individual human lives and human 
communities and societies ultimately 
rely on natural systems to meet their 
transportation needs.

Background
All past and present transportation 

methods rely on resources provided 
by natural systems. These resources, 

which people have used for thousands 
of years, include land, water, and air—
or air space. Other natural resources 
used to support transportation 
include: oil, sand, stone, wood, iron, 
coal, and other types of minerals. 
Animals, too, for many years have 
transported people and goods. Major 
transportation‑related concerns, 
today, include the extensive use of 
oil for energy and the conversion 
of land for highway and parking lot 
construction.

Early self‑propelled vehicles— 
those that traveled on roads, rail‑
roads, and waterways—used steam 
for power. Today, most transportation 
vehicles get their power from inter‑
nal combustion engines. An internal 
combustion engine uses the explosive 
combustion of fuel to push a piston 
within a cylinder. The piston’s move‑
ment turns a crankshaft that then 
turns the car wheels using a chain or 
a drive shaft. The two fuels commonly 
used for car combustion engines are 
gasoline and diesel.

Transportation today also relies on 
an extensive system of roads. Early 

roads were  
often con‑
structed using 
stones, bricks, 
and timber (planks). Roads made 
with logs—dating back to about 
4000 BCE—were sometimes called 
corduroy roads because of their 
ribbed surface. By the late 1800s, road 
builders in the United States used 
stone, gravel, and sand for construc‑
tion. Today, with about two million 
miles of paved roads, the United 
States has the largest network of road‑
ways of any country. Asphalt, a sticky, 
black and highly viscous liquid used 
as the glue or binder for the aggregate 
particles (sand, gravel, and crushed 
stone), covers most paved road sur‑
faces (approximately 96%). Asphalt is 
a carefully refined residue from the 
distillation process of selected crude 
oils. In North America, the term 

“asphalt” is often the abbreviation for 
“asphalt concrete.”

Busy highways

Dirt street, 1909

| Key vocabulary

Concrete: A mix of sand, gravel, 
and cement used for building.

Ecosystem: The “system” of living 
and nonliving things that are 
found in a place.

Energy: What gives the “power” 
to do things like light a light bulb, 
move a car, and run.

Fuel: Something that holds 
energy that can be used.

Gasoline: A fuel made from  
oil used to power cars and other 
things.

Gravel: Small rocks.

Natural resources: Things plants 
and animals, including humans, 
use from nature, such as water, 
wood, and soil.

Use this correlation in place of the Procedures on pages 54–55 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare and post Word Wall vocabulary words before the 
lesson begins. Gather the materials listed on page 53 of the 
Teacher’s Edition. Prepare a set of How We Move Cards for each 
student as directed on page 52. Also create the Story of a Road 
Chart and post it on your wall or bulletin board. Create a Natural 
Resources Used for Transportation Chart.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases…

Suggestion: Prepare and post word wall vocabulary words 
before the lesson begins. Gather the materials listed on page 53 
of the Teacher’s Edition. Prepare a set of How We Move cards for 
each student as directed on page 52 of the Teacher’s Edition. Also 
create the Story of a Road chart and post it on your wall or bulletin 
board. Create a Natural Resources Used for Transportation chart.

Step 1

Project Story of a Road (Visual Aids #2–7) one at a time. 
Explain that each illustration shows the same section of a 
road—from what it looked like many years ago to what it looks 
like today. While you project Visual Aid #2, ask students:

■ ■■ What does the road look like? (Narrow and stony)

■ ■■ What is the form of transportation? (Walking)

■ ■■ What would make this kind of transportation hard or 
uncomfortable? (It would be bumpy. You might hurt your 
feet. It would be slow.)

As you show each of the other visual aids, ask students the 
same three questions: “What does the road look like?,” “What is 
the form of transportation?,” and “What would make this kind 
of transportation hard or uncomfortable?”

RI.1.1: Ask and answer questions about key details in a text.

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups.

Step 2

After projecting and discussing all six Story of a Road visual 
aids, ask students to list some ways the road, the method of 
transportation, and the surrounding environment changed 
over time.

RI.1.1: Ask and answer questions about key details in a text.

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.
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Procedures Common Core Standards and Applications

Step 3

Tell students that the Story of a Road illustrations were 
about “moving on land.” Write the following terms on the 
board: moving on land, moving on water, moving through air. 
Remind students that people travel over water and through 
the air, as well as on land.

Distribute one set of How We Move Cards (Teacher’s Masters, 
page 3) to each student. Tell students to sort their cards into 
the three different categories listed on the board: “moving on 
land,” “moving on water,” “moving through the air.” Check for 
correctness. (Moving on land: horse-drawn trolley and modern 
car; moving on water: motor boat, sailboat, and early raft; moving 
through the air: jet plane, sailboats may also be mentioned)

RI.1.3: Describe the connection between two individuals, 
events, ideas, or pieces of information in a text.

Suggestion: To enhance the Common Core Connection,  
provide students opportunities to discuss how the objects  
help people move.

Step 4

Tell students to look at their cards for “moving on land.” 
Ask students, “What makes each of these methods of 
transportation move?” (Horse, gasoline) Write the word 
“energy” on the board and tell students that things that move 
need some kind of energy to make them move. Tell students 
that when they walk, they use their own energy. Ask students:

■ ■■ Where does the energy come from that makes you  
move? (Food)

■ ■■ Where does the energy come from to make a horse and 
buggy move? (The horse)

■ ■■ Where does the energy come from to make our cars 
move? (Gasoline, engine, motor)

Familiarize students with the Key Vocabulary terms “fuel” and 
“gasoline.” Tell students that most cars today use gasoline, 
which is a type of fuel. Explain that gasoline comes from oil, a 
natural resource found under the ground in some places.

L.1.6: Use words and phrases acquired through conversations, 
reading and being read to…to signal simple relationships…

RI.1.1: Ask and answer questions about key details in a text.

RI.1.4: Ask and answer questions to help determine or clarify 
the meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.

Step 5

Familiarize students with the Key Vocabulary term “natural 
resources” and briefly explain that natural resources are 
materials, such as soil, trees, and water that nature supplies 
and that we use (for example, wood from trees and water 
from rivers). Ask students for some examples of how they 
would use some of the natural resources. (We use wood for 
building houses and making furniture. We use water for drinking 
and for growing food.)

Write the word “oil” on this chart and remind students 
that gasoline comes from oil, which is a natural resource. 
Mention that oil is also a lubricant that makes the machine 
wheels turn smoothly. Tell students that we use other natural 
resources when we travel on land. Tell them to look again at 
the pictures on some of the How We Move Cards to help 
complete the chart.

L.1.5: With guidance and support from adults, demonstrate 
understanding of word relationships and nuances in word 
meanings. 

RI.1.1: Ask and answer questions about key details in a text.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults in 
small and larger groups.

SL.1.2: Ask and answer questions about key details in a text 
read aloud or information presented orally or through other 
media.

SL.1.4: Describe people, places, things, and events with 
relevant details, expressing ideas and feelings clearly.
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Procedures Common Core Standards and Applications

Step 5 (Continued):

Again, project Story of a Road visual aids. Point to the Word 
Wall Cards for: “gravel” and “concrete.” Explain the meaning 
of each as you point to the corresponding illustrations. Ask, 
“What natural resources are used  
to make these roads?” (Sand, stones, trees) Add these responses 
to the chart. Add “land” to the list and explain that land is used 
when we make roads.

Step 6

Tell students to look at their cards for “moving on water.” 
Ask, “What makes each of these machines move—that is, 
where does the energy come from?” (Moving water, wind, 
oil [gasoline]) Add “water” and “wind” to the list of “natural 
resources” on the chart.

L.1.6: Use words and phrases acquired through conversations, 
reading and being read to…to signal simple relationships.

RI.1.1: Ask and answer questions about key details in a text.

RI.1.4: Ask and answer questions to help determine or clarify 
the meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people, places, things, and events…

Step 7

Tell students to look at their card for “moving through air.”  
Ask students:

■ ■■ What makes the airplane move—that is, where does the 
energy come from? (Oil [gasoline])

■ ■■ What other natural resources are used when we travel 
through air?” (Air, metal to build airplane)

Add these terms to the list on the chart. 

L.1.6: Use words and phrases acquired through conversations, 
reading and being read to…to signal simple relationships.

RI.1.1: Ask and answer questions about key details in a text.

RI.1.4: Ask and answer questions to help determine or clarify 
the meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people, places, things…

Step 8

Redistribute students’ individual Student Workbooks. Tell 
them to turn to How We Move (Student Workbook, pages 6–9). 
Read the instructions and have students complete the work on 
their own.

Gather How We Move Cards.

Collect Student Workbooks and use How We Move  
for assessment.

L.1.6: Use words and phrases acquired through 
conversations…to signal simple relationships…

SL.1.5: Add drawings or other visual displays to descriptions 
when appropriate to clarify ideas…

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question.
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Lesson 4: Ways and Means

Students focus on types of energy used as they gather information from a display of 
materials and illustrations relating to past and current systems of delivering the mail. 
They also compare way stations used in the past with gas stations used today.

On The Move
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Lesson 4 

Lesson 4

Ways and Means
Students gather information from materials and photos relating to the United States Postal 

Service (USPS) and discuss the process and timing of mail delivery today. As they read a 
story about the Butterfield Stagecoach and the Pony Express, they learn about early mail delivery 
and the use of way stations. Through discussion and written work, students compare way 
stations used in the past with gas stations used today.

Studying the history of the mail 
delivery system provides informa‑
tion about the types of energy used 
by transportation systems in the 
past and present. Learning about 
way stations helps students compare 

the past and present methods of 
refueling during a long trip. This 
lesson reinforces concepts relating 
to changes over time in transporta‑
tion methods, including the idea 
that transportation relies on the use 

of natural resources. This lesson 
prepares students for the final 
lesson in this unit, which focuses 
on how transportation changes have 
encouraged the growth and expan‑
sion of human communities.

U.S. Postal Service delivery truck

Background
Beginning in 1775, the United 

States Postal Service (USPS) deliv‑
ered mail by land and sea. Carrying 
mail by airplane began in 1911, over 
100 hundred years after the USPS 
was first established.

Prior to the early 1900s, the USPS 
contracted out mail delivery, as the 
postal service did not own its own 
vehicles. In 1858, it awarded one of 
the largest contracts for carrying the 
mail to the Butterfield Stagecoach 
Company. While John Butterfield 
operated his business of delivering 
the mail as his first priority, he also 
accepted a limited number of pas‑
sengers. The trip was not pleasant, as 
coaches traveled as fast as possible 
24 hours a day. They made stops only 
at station houses (sometimes called 
“way stations”) where horses could 
eat and drink water while passengers 
got a quick meal. In 1860, the Pony 
Express began delivering the mail. The 
advantage of the Pony Express over 
the stagecoach was speed. A string of 
riders carried the mail, each riding 
approximately 75 miles a stretch at top 

speeds and carrying up to 10 pounds of 
mail. Yet, in the mid 1800s, it still took 
more than three or four weeks for mail 
to travel from the East to West coast. 
The Pony Express only delivered mail 
for 1½ years, while stagecoaches con‑
tinued to deliver the mail across the 
country until 1869, when the transcon‑
tinental railroad was completed.

Today, by using land, sea, and air 
transportation, the USPS delivers mail 
much faster to anywhere in the world, 
Express Mail delivers mail almost any‑
where in the United States within 24 
hours. Obviously, the switch from using 
horses to gasoline‑powered machines 
made transportation much faster.

The first places that sold gasoline 
for automobiles were pharmacies in 
Germany, where people sold gaso‑
line as a side business. After Henry 
Ford started selling cars, there was a 

sharp increase 
in automobile 
ownership by 
the middle class. 
This created a demand for more fill‑
ing (or gas) stations, also known as 
service stations, because drivers could 
have their cars maintained by sta‑
tion attendants. In recent years, gas 
stations also started selling other 
products, including food items.

Service station

| Learning Objective

Recognize the differences 
between the types and 
quantities of energy used by 
transportation systems in the 
past with those used today.

| Key vocabulary

Pony Express: A company  
that delivered mail on horseback 
many years ago.

Way station: A place to stop on  
a trip.

Use this correlation in place of the Procedures on page 72 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Gather and prepare materials and A-V materials as listed on 
page 70 and 71. Also prepare and mail a postcard from your home 
to your class or school.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases…

Step 1

Call students’ attention to the display of United States 
Post Office-related materials (samples of boxes, envelopes, 
postcards, stamps). Point to the display of the variety of 
materials delivered by mail (samples of bills, letters, packages, 
magazines, postcards).

Ask students to raise their hands if they like to receive mail. 
Invite a few students to share what they have received through 
the mail. (Birthday cards, gifts)

Project USPS (Visual Aid #8). Point to each item on the visual 
aid and call on individual students to identify what they are. 
(Mail truck, mail carrier, envelopes, mailbox)

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics…with peers…in small and larger 
groups. 

Suggestion: Have students work in small groups of 2 to 4 to 
discuss possible answers and respond to teacher questions.

Step 2

Show students the postcard you sent to the class. Call 
attention to the date stamped on the card. Explain that the 
post office stamps this date on the day the card is mailed. Call 
attention to the date sent and then the date the class received 
the postcard.

Calculate with the students how many days it took for the post 
card to travel from your home to the school. Tell students that 
most mail in the United States arrives in several days, even if 
it goes all the way from the East Coast to the West Coast. Call 
attention to the United States wall map and point out the 
distance between the East Coast and West Coast. Ask students 
to share ideas about how mail travels so quickly today 
compared to mail delivery in the past. (Today some mail is put 
on airplanes. Mail trucks go long distances.)

RI.1.1: Ask and answer questions about key details in a text.

RI.1.3: Describe the connection between two individuals, 
events, ideas, or pieces of information in a text. 

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

SL.1.6: Produce complete sentences when appropriate to task 
and situation…
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Procedures Common Core Standards and Applications

Step 3

Tell students that a long time ago it would take a month or 
more for mail to travel across country. Project one at a time 
Story of the Mail (Visual Aids #9–18). Explain that these 
pictures tell a story about the mail service. Read Story of the 
Mail to the students or have them share the reading aloud. 
After each picture, invite students to describe something 
they see in the illustrations. (I see people in the stagecoach. I see 
someone riding a horse.)

RF.1.4: Read with sufficient accuracy and fluency to support 
comprehension.

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.2: Ask and answer questions about key details in a text 
read aloud or information presented orally or through other 
media.

Suggestion: To encourage students to read independently and 
proficiently, read the selection together, then allow students to 
re-read the text in partners. If this suggestion is used, this standard 
is addressed:

Step 4

Review the word “energy” and remind students what it means. 
Project Gas Station (Visual Aid #19).  
Ask students:

■ ■■ Why do we have gas stations? (To get gas for our cars)

■ ■■ Did the stagecoach or Pony Express have to stop for  
gas? (No)

Invite students to compare a gas station used for cars with the 
way stations used for the stagecoach. (Both were places to get 
more energy while traveling. Both were stops along the way. Way 
stations were for getting different horses or food and water for the 
horses. Gas stations are for getting gasoline. Both have some food 
for passengers.)

RI.1.3: Describe the connection between two individuals, 
events, ideas, or pieces of information in a text. 

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics…with peers…in small and larger 
groups. 

Step 5

Redistribute the students’ individual Student Workbooks. 
Tell them to turn to Way Station: A Stop for Energy (Student 
Workbook, pages 10–11). Read the instructions for the drawing. 
Give students about 10 minutes for the drawing.

Read the words in the “Word Bank” and tell students to use 
these words to fill in the blanks.

Collect Student Workbooks and use Way Station: A Stop for 
Energy for assessment.

SL.1.5: Add drawings or other visual displays to descriptions 
when appropriate to clarify ideas…

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question.
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Lesson 5: Short and Long Trips

Students create class murals of the “past” and “present” to show changes from 
earlier days in transportation and human communities, especially in relation to 
distances traveled. They read about used tires and discuss where they go and how 
they can be recycled and made into useful things.

On The Move
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Lesson 5 

Lesson 5

Short and Long Trips
In this final lesson of the unit, students learn that the distances people traveled in the past 

were often shorter than distances traveled routinely today. As a class, they create and discuss 
murals of the past and present that depict how transportation changes influenced the growth 
of communities.

They use the murals to discuss 
the meaning of distance and travel 
time and how changes to transporta‑
tion methods allowed people to travel 
to see family and friends, to travel 
to work, and to transport materials 
needed by people living in the various 
communities. Students read the last 

section of the big book California 
Connections: On the Move Through 
Time to learn about how transporta‑
tion changes evolved into the use of 
vehicles with tires. They explore what 
becomes of bike, car, truck, and plane 
tires when they no longer are used 
for travel. Used tires pose potential 

health risks when not disposed of 
properly, but they can also be recycled 
and used again for different purposes. 
With increasing efforts to recycle, 
more and more people are engaged 
in collecting the scrap materials, like 
metal and tires, rather than dumping 
them in the wrong places.

Vintage car

Background
People traveled shorter distances 

in the past than they travel routinely 
today. Transportation methods  
of the past limited how often 
and how far people could travel. 
Roads were rough and narrow and 
provided few paths connecting 
one place to another. Developing a 
system for moving people and goods 
over longer distances and in less 
time encouraged the growth and 
expansion of human communities.

As more people moved into  
communities, roads expanded and 

the conditions of the roads improved. 
At the same time, the vehicles used 
for transporting people and goods 
changed, offering increased speed, 
convenience, and comfort. Self‑
propelled cars replaced carts and 
wagons, resulting in an even greater 
demand for better roads. People 
wanted to travel more and carry 
their goods from one community 
to another. As they traveled, they 
wanted goods and services along the 
way. Early businesses along the roads, 
such as inns and way stations, devel‑
oped in response to travelers’ needs. 

| Learning Objective

Recognize that the distances 
people traveled in the past were 
often shorter than distances 
traveled routinely today, which  
has allowed the growth and 
expansion of our communities.

Today, such 
businesses also 
include gas sta‑
tions, motels, and 
restaurants.

One of the byproducts of more 
people traveling and greater travel 
distances is an increase in the number 
of tires used, discarded, and recycled. 
While people once threw old tires in 
landfills or dumped them illegally in 
other places, the number of recycled 
tires is on the rise. Today, approxi‑
mately 66% of scrap tires nationwide 
are recycled; this number was only 11% 
in 1990. The increase in proper man‑
agement of scrap tires is due in part 
to regulations enacted in most states 
requiring such management. The 
increase is also due to public aware‑
ness of the health and safety concerns 
associated with stockpiles of old tires, 
as well as the public’s desire to find 
new ways of recycling old tires. Many 
used tires are used to generate energy, 
manufacture cement, line and cover 
landfills, and some are even recycled 
into playground equipment and san‑
dals. More significant numbers of tires 
are used in road surfacing, where up 
to 2,000 scrap tires are used in each 
lane per mile. The use of rubberized 
asphalt is growing in popularity due to 
its quietness, traction, durability and 
maintenance savings.

| Key vocabulary

Byproduct: Waste materials or 
other things left behind when 
other things are made or used.

distance: The amount of space 
between two places or things.

Recycle: To reuse things like empty 
cans and bottles, or paper to make 
something new.

Tire: The rubber that covers  
a wheel.

Pile of waste tires

Use this correlation in place of the Procedures on pages 92–93 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

Tip: Prepare the A-V materials listed on page 91 of the Teacher’s 
Edition. Prepare two mural bulletin boards labeled Past and 
Present as directed on page 90.

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words and phrases…

Step 1

Call students’ attention to two sheets of paper mounted on 
the wall—one labeled “Past” and the other labeled “Present.” 
Tell students they will add buildings, transportation vehicles, 
and other items to build a community on each sheet of paper. 
Hold up Mural Cut Outs (Information Cards #1–12) one at a 
time and have individual students tape them to the correct 
sheet of paper.

SL.1.1: Participate in collaborative conversations with diverse 
partners about grade 1 topics and texts with peers and adults 
in small and larger groups.

a) Follow agreed-upon rules for discussions (e.g., listening to 
others with care, speaking one at a time about the topics 
and texts under discussion).

Step 2

Invite students to make comparisons between “past” and 
“present” communities displayed on the murals. (There is 
a gas station in one and not the other. There are horses and 
buggies in one and not the other. There is a school bus in one 
and not the other.)

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.1: Participate in collaborative conversations…

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

SL.1.6: Produce complete sentences when appropriate to task 
and situation…

Step 3

Call attention to the Key Vocabulary term “distance.” Ask 
students for their ideas about what this term means. (Distance 
is how far you go. Travel time is the time it takes to go from one 
place to another.) 

Point to the “Past” mural and ask:

■ ■■ If you lived here, how would you get to school? (Walk, ride 
a horse, go in a horse and buggy)

■ ■■ Would it take you longer to get to school by walking or 
riding a horse? (Walking)

■ ■■ If you lived here, do you think you would be going 
to other towns or other places very often? (No) Why? 
(Because it would take too long.)

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words…

RI.1.4: Ask and answer questions to help determine or clarify 
the meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.10: With prompting and support, read informational texts 
appropriately complex for grade 1.

a) Activate prior knowledge related to the information 
and events in a text…CA
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Step 3 (Continued):

■ ■■ If you lived here, where would people in your family 
work? (In the store, on a farm) Would they have to travel 
very far to get to work? (No, because if they worked on a 
farm that is where they lived.)

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

Step 4

Point to the “Present” mural and ask:

■ ■■ If you lived here, how would you get to school? (Walk, if I 
lived close, or ride in a car or school bus, if I lived far away.)

■ ■■ If you lived far away from school, could you still walk to 
school? (No, because it would take too long.)

■ ■■ If you lived here, do you think you would be going to 
other towns or other places very often? (Yes, because we 
have cars.)

■ ■■ If you lived here, where would people in your family 
work? (In the grocery store, at the gas station, in an office)

■ ■■ Would they have to travel very far to get to work? (Some 
people travel far because they work in another town.)

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words…

RI.1.4: Ask and answer questions to help determine…the 
meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.10: With prompting and support, read informational texts 
appropriately complex for grade 1.

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

Step 5

Point to the “Past” mural and ask:

■ ■■ If you lived here, where would you get most of your food? 
(From the farm and the general store)

Point to the “Present” mural and ask:

■ ■■ If you lived here, where would you get most of your food? 
(The grocery store)

■ ■■ Where does the grocery store get the food?  
(Farms, factories)

■ ■■ Does the food we eat today travel farther than the food 
people ate a long time ago? (Yes)

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words…

RI.1.4: Ask and answer questions to help determine…the 
meaning of words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

RI.1.10: With prompting and support, read informational texts…

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

Step 6

Call attention to the different ways of traveling on the two 
murals and remind students that they also know about other 
kinds of transportation used in the past and the present. 
Explain that the distances people traveled in the past were 
often shorter than distances traveled routinely today. Tell 
students that the greater distances people can now travel, 
have allowed the growth and expansion of our communities.

Now, have students recall changes in travel on water. (Early 
rafts to modern ferries) Ask students to talk about how changes 
in transportation can make changes in how people live from 
times past to the present time. (Today, people can go farther. 
People get places faster. Food comes from farther away. People 
work farther away from home.)

SL.1.1: Participate in collaborative conversations…in small and 
larger groups.

SL.1.2: Ask and answer questions about key details in a text 
read aloud or…presented…through other media.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

SL.1.6: Produce complete sentences when appropriate to task 
and situation…
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Step 7

Familiarize students with the Key Vocabulary term “tire.” 
Read pages 19–24 of California Connections: On the Move 
Through Time big book. Call attention to the Key Vocabulary 
terms “byproduct” and “recycle.” Point to the places in the last 
section of California Connections: On the Move Through 
Time big book where these terms are used.

Point to the picture of the pile of tires on page 22 and ask the 
following questions:

■ ■■ Why do you think there are so many old tires? (There 
are a lot of cars, trucks, buses, buses, and bicycles and they 
regularly need new tires.)

■ ■■ Are these old tires from past or present transportation 
systems? (Present)

■ ■■ What happens to old tires? (Some are recycled into other 
things like rubber flooring, swings, road resurfacing and 
replacing rocks in big construction projects like freeways.)

L.1.4: Determine or clarify the meaning of unknown and 
multiple-meaning words…

RI.1.7: Use the illustrations and details in a text to describe its 
key ideas.

SL.1.2: Ask and answer questions about key details in a text 
read aloud or…presented…through other media.

SL.1.4: Describe people…with relevant details, expressing 
ideas…clearly. 

SL.1.6: Produce complete sentences when appropriate to task 
and situation…

Step 8

Redistribute the students’ individual Student Workbooks. 
Tell them to turn to Going the Distance (Student Workbook, 
pages 12–13). Project Going the Distance (Visual Aids #20–21) 
and read each of the scenarios, giving students time to circle 
the correct answer before reading the next scenario.

Collect Student Workbooks and use Going the Distance  
for assessment.

RI.1.10: With prompting and support, read informational texts 
appropriately complex for grade 1.

a) Activate prior knowledge related to the information 
and events in a text…

W.1.8: With guidance and support from adults, recall 
information from experiences or gather information from 
provided sources to answer a question.

Suggestion: Encourage students to use simple complete 
sentences that use the vocabulary words.

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations. 
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.1.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

■ ■■ L.1.4: Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and 
content, choosing flexibly from an array of strategies.

■ ■■ L.1.5: With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.

■ ■■ L.1.6: Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including 
using frequently occurring conjunctions to signal simple relationships (e.g., because).

Reading Foundational Skills Standards
■ ■■ RF.1.1: Demonstrate understanding of the organization and basic features of print.

■ ■■ RF.1.4: Read with sufficient accuracy and fluency to support comprehension.

Reading Standards for Informational Text
■ ■■ RI.1.1: Ask and answer questions about key details in a text.

■ ■■ RI.1.3: Describe the connection between two individuals, events, ideas, or pieces of information in a text.

■ ■■ RI.1.4: Ask and answer questions to help determine or clarify the meaning of words and phrases in a text. (See grade 1 
Language standards 4–6 for additional expectations.) CA

■ ■■ RI.1.6: Distinguish between information provided by pictures or other illustrations and information provided by the words  
in a text.

■ ■■ RI.1.7: Use the illustrations and details in a text to describe its key ideas.

■ ■■ RI.1.9: Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or 
procedures).

■ ■■ RI.1.10: With prompting and support, read informational texts appropriately complex for grade 1.

a) Activate prior knowledge related to the information and events in a text. CA

Speaking and Listening Standards
■ ■■ SL.1.1: Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in 

small and larger groups.

a) Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and 
texts under discussion).

■ ■■ SL.1.2: Ask and answer questions about key details in a text read aloud or information presented orally or through other media.

■ ■■ SL.1.4: Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly.

■ ■■ SL.1.5: Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.

■ ■■ SL.1.6: Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 for 
specific expectations.)

Writing Standards
■ ■■ W.1.5: With guidance and support from adults, focus on a topic, respond to questions and suggestions from peers, and add 

details to strengthen writing as needed.

■ ■■ W.1.8: With guidance and support from adults, recall information from experiences or gather information from provided 
sources to answer a question.
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